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Abstract 

     Language learning process builds on prior knowledge and what learners 

already know about certain topic, including terms and concepts, provides them 

with a foundation base for moving forwards and construct meaning. Making 

such connections to the text they are reading increases comprehension and helps 

them to be metacognitive. Such a process can be best achieved through applying 

a variety of classroom strategies for activating prior knowledge, or schema, 

which helps set a stage for new terms, concepts to be presented. Moreover, such 

strategies would help increase learners' engagement in classroom activities 

which involve their participation.  

     This study imposes the following questions: (1- What is the effect of 

activating prior knowledge strategies on enhancing law college students' text 

comprehension in English class?),(2-To what extent do activating prior 

knowledge strategies affect students' engagement in English class?), and(3-Is 

there a statistical significant difference in the level of students' engagement 

between the experimental group and the control group?).   

    It is hypothesized that(1-Activating prior knowledge strategies have a positive 

effect on enhancing students' text comprehension in English class),(2-Activating 

prior knowledge strategies have a positive effect on enhancing students' 

engagement in English class), and (3-There is a statistical significant difference 

in the level of students' engagement between the experimental group and the 

control group). 

           In order to test the hypotheses, an experimental design has been adopted. 

Ninety participants from second stage Law Department, College of Law and 

Political Sciences, Diyala University, for the academic year (2016-2017), have 

participated and randomly divided into two groups (the experimental and the 

control). The experiment has been applied to the experimental group and has 

lasted for 15 weeks through which a variety of strategies has been used. The 

experiment is followed by a comprehension test and a self- report scale for 

engagement and the following results have been revealed: 

1- As far as the comprehension test is concerned, the computed t-value (8.271) is 

higher than the table t-value (1.98) at a degree of freedom(88). This indicates 

that there is a positive significant effect of the prior knowledge strategies on 

enhancing students' text comprehension in favor of the experimental group. 
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2- The computed t-value for the level of engagement of the experimental group is 

(10.02) which is higher than the table one(2) at a degree of freedom (44). This 

indicates that there is a positive significant effect of prior knowledge strategies  

on enhancing students' engagement in English class in favor of the experimental 

group.  

3- Concerning the difference in the level of students'  engagement between the two 

groups, the computed t-value (10.951) is higher than the table one (1.98) at a 

degree of freedom of (88), which is statistically significant in favor of the 

experimental group. 

          On the basis of the study results, it is concluded that: 

1-The activating prior knowledge strategies have an effective role in enhancing 

law students' text comprehension in English class, particularly when learners 

have limited background knowledge to build on, and this is the case with law 

students encountering new legal terms in their textbook. 

 2-Applying such strategies in classroom before a new material is introduced, 

would increase students' engagements in the variety of activities instead of the 

traditional method they are used to in previous lessons and that would  facilitate 

learning. 
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1. Introduction 

 1.1The Problem of the Study 

      Language learning is a dynamic process which includes making sense and 

meaning from a new information and connecting it to what is already 

known(Barkley, 2010:94). This process, which relies on what is stored in the 

memory, helps learners remember and recall information stored, referred to as 

schema or prior knowledge(Cohin, 2008:182). Schema theory assumes that 

learners add new information to an existing schema, consequently, they 

construct meaning and build connections and inferences(Cooper et al, 2015:61), 

forming something like "a bridge" which makes learning easier(Castillo, 

2003:1). This connection and integration of new knowledge with prior 

knowledge is a prerequisite in learning; therefore, relevant prior knowledge 

must be activated to make it available for learning(Clark & Lyons, 2011:86), 

particularly if readers of a new text encounter unfamiliar words  due to the 

insufficient background knowledge or the lack of academically based prior 

knowledge (Carrasquillo & Rodriguez, 2002:96). 

     As far as this study is concerned, ESP(English for specific purposes) learners 

may face difficulty in comprehending specialized text because their already 

existing schema is limited or have little background knowledge to draw on 

(Paltridge & Starfield, 2013:11). 

    Accordingly, activating prior knowledge strategy is considered effective in 

teaching since it affects comprehension, permitting inferential elaboration of 

text, facilitating recall of text, as well as affecting interpretation(Almasi & 

Fullerton,2012:147).  In addition, the process of building connections between 

the new information and what is already known is considered the cornerstone in 

language learning and hence keep learners engaged in a welcoming and 

nonthreatening atmosphere through which they can learn how to write, read and 

speak in the new language(Haynes & Zacarian, 2010:9). 

1.2 Aims  

     The present study aims to answer the following questions: 

 1-What is the effect of activating prior knowledge strategies on enhancing Law 

college students' text comprehension in English class?   
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 2-To what extent do activating prior knowledge strategies affect students' 

engagement in English class?, and  

 3-Is there a statistical significant difference in the level of students' engagement 

between the experimental group and the control group?.   

1.3 Hypotheses 

      It is hypothesized that: 

1-Activating prior knowledge strategies have a positive effect on enhancing 

students' text comprehension in English class. 

2-Actvating prior knowledge strategies have a positive effect on enhancing 

students' engagement in English class, and  

3-There is a statistical significant difference in the level of students'  engagement 

between the experimental group and the control group. 

1.4 Limits 

     This study is limited to: 

1-Activating prior knowledge strategies. 

2-Second year Law students, College of Law & Political Sciences, Diyala 

University. 

3-The academic year (2016-2017). 

1.5 procedures 

     The procedures to be followed in this study are: 

1-Conducting an experiment for 15 weeks on 45 law students through which a 

variety of activating prior knowledge strategies are adopted. 

2-Administrating, for data analysis, a comprehension test and a self-report scale 

for engagement. 

3-Using statistical methods to obtain and tabulate the results, and 

4-Drawing conclusions and presenting some recommendations. 

 

  



7 
 

1.6  Significance of the Study 

          The study is supposed to be valuable to: 

1. English language teachers, in general, and those who teach English for 

specific purposes (ESP), in particular, to highlight the importance of 

activating  students' prior knowledge to facilitate learning. 

2. English language learners to raise their awareness of the importance of the 

background knowledge as a base on which to build information and 

construct meaning.   
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2.Theoretical Framework 

2.1 Prior Knowledge or Schema: Definition & Theory 

     Prior knowledge or schema is considered one of the effective elements in the 

understanding of reading comprehension. The term schema, also referred to 

collectively as prior knowledge or background knowledge, attempts to explain 

"how knowledge is represented in the mind and how these representations 

facilitate comprehension and learning"(Harris & Sipay,1991:559 as cited in 

Schumm, 2006:227). It describes the existing knowledge that learner brings to a 

learning situation before instruction begins which includes elements like reading 

ability, content information, and metacognitive learning strategies as explained 

in the constructivist learning theory(Murray, 2008: 12). Or it describes what a 

learner already knows and which is available before a certain learning task, such 

as knowledge of vocabulary, syntax, the first language or a background 

knowledge of a topic(Richards & Schmidt, 2002:419). 

      According to schema theory, it is essential that learner brings to the task the 

important elements of knowledge required such as concepts, propositions, 

episodes, production rules, procedures etc. which are interrelated i.e. new 

concepts are built upon the foundation of older ones(Brien & Eastmond, 1999: 

56-57). 

2.2 Significance of Activating Prior Knowledge to ELLs 

     Activating prior knowledge, or schema, is one of the strategies identified 

as key reading comprehension and learning. When students learn to make 

connections between what they already know and the topic to be learned, they 

have a foundation upon which they can place new concepts, ideas, and 

facts(Keene & Zimmerman, 1997, as cited in Teachervision, 2015:1). Such 

theory assumes that learners are not "empty vessels of knowledge" rather they 

come to class with prior knowledge which is based on their personal, linguistic, 

cultural, and academic knowledge(Haynes & Zacarian, 2010: 9). 

          To facilitate students' learning, their prior knowledge must be assessed by the 

teacher which is essential to promote learning and foster students' engagement 

and critical thinking(Gee, 2015: 1). Then students' prior knowledge need to be 

activated before a task in order to validate knowledge while empowering and 

increasing students' self-confidence. That can be achieved through a variety of 

strategies which teachers can use in class to activate prior knowledge like webs 
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of knowledge, k-w-l, pre-reading prediction about a text, concepts maps, 

etc.(McMahon et al,2006: 188). If students have little or no background 

knowledge to be activated about a certain topic, then teachers much spend more 

time to build background knowledge i.e. introducing concepts that are new to 

students(Cottler et al, 2008: 99). 

    2.3  Importance of Prior Knowledge to Text Comprehension  

      It is agreed that learners can not be expected to comprehend a text when they 

lack sufficient prior knowledge, since prior knowledge or schema provides 

frameworks to organize text information by making connections between what 

is known and the new information in the text, and when these information are 

attached, the existed and the new, comprehension is achieved(Schumm, 2006: 

227).  

     For English language learners, word knowledge correlates with 

comprehension and the size of their vocabulary 'bank' indicates their level of 

achieving comprehension, thus, good readers bring prior knowledge to bear on 

new, related content, while poor readers may face difficulties to do so(Calderon, 

2007:18). In other words, having sufficient prior knowledge about the topic to 

be read and the related vocabulary knowledge are essential for successful 

reading comprehension, and the more readers know about a topic, the better they 

are able to construct meaning from a text(Carrasquillo & Rodriguez, 2002: 96). 

2.4 Activating Prior Knowledge and Learners' Engagement 

    The concept of 'engagement' can be described as a state of emotional 

commitment and willingness to participate and interact in a task or learning 

goal. Engagement is measured by students on- task behavior which includes 

attending to the activities of the class(Harris, 2011: 3-4) and also paying 

attention, responding to questions, discussing, problem solving, planning, 

creating etc.(Johnson, 2012:1). Thus, teachers need to do more and spend less 

time talking to get students engaged and take active role in their learning 

through the various activities teachers use in classroom(Young, 2015:1). 

     Since activating prior knowledge strategies involve students' participation in 

the activities which include reading, discussion, critical thinking etc., then it has 

an essential role in increasing and creating active engagement(Myers, 

2012:111). Activating students' prior knowledge engages them more actively in 
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learning, generating and leading their own questions, particularly when the 

teacher decides what prior knowledge needs to be activated(Cole, 2008: 30). 

3.Methodology 

3.1 Participants 

     The participants of the study are 90 second stage Law students, College of 

Law & Political Sciences, Diyala University. Forty five of them represent the 

experimental group, whereas the other forty five are assigned to be the control 

group. The purpose of choosing second stage is that they have studied a variety 

of terms and concepts at their first stage and need to be activated to facilitate 

comprehension and learning by making connection with the new topics currently 

being taught. 

3.2 The Experiment 

     In order to verify the aims of the study and its hypotheses, an experimental 

design is conducted to evaluate whether activating prior knowledge strategies in 

teaching ESP to Law students are more effective than the traditional teaching 

method. Experiment design refers to how participants are allocated to the 

different conditions in an experiment(McLeod, 2007: 1). Participants are divided 

into two groups, the experimental and control group. The new teaching method, 

which lasted for 15 weeks, is used in teaching the experimental group and it 

consists of a variety of activities to brainstorm and activate students' prior 

knowledge, whereas the traditional method is used with the control group which 

includes reading the subjects, translating them and memorizing. Then test scores 

of the two groups are compared to evaluate the effect of the new method. The 

strategies adopted in the experiment are stated in the following table. 

Table (1) 

Activating Prior Knowledge Strategies Applied to  the 

Experimental Group 

Activating Prior 

Knowledge Strategies 

Description 

1-K-W-L The teacher begins the lesson with three columns. The 

first entitled(what I know), the second(what I want to 

know), and the third(what I learned). Each student 

having his/her own paper, is asked to fill the first and 
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second column about a certain topic as(the 

constitution). At the end of the lesson the third column 

is filled  

2-Quick Write The teacher introduces terms and concepts on the 

board like (law, administration, legislation etc.) and 

asks students to quickly write what they know or the 

meanings of the terms. 

3-Brainstorming The teacher poses questions or statements as(how can 

you define constitution in your own words?) or(the 

constitution does not operate in vacuum) and give 

students time to think and answer. 

4-Think-Pair-Share The teacher divides the students into groups and then, 

after posing questions, they can share their ideas, 

discuss information they already know then answer 

individually.  

( Bongolan, & Moir, 2005:4-5 ; Lewis & Thompson, 2010:1-4) 

  3.3 Data Collection Instruments 

     In order to achieve the aims of the study and its hypotheses, two main 

instruments are used. First, a comprehension test has been conducted to assess 

how well students have understood the material been taught and the legal texts 

they have studied. The test consists of 20 items in terms of four questions(as 

shown in Appendix A). The total score is 20, 1 for the correct answer and 0 for 

the incorrect one. Secondly, a self-report scale for engagement has been 

administrated to assess to which level students are engaged in English class, i.e. 

to measure how students report that they act, think, or feel(Jackson, 2012:63). 

The scale is a likert type including 15 items, four options for each. The grade 

ranges from(1 strongly disagree) to (4strongly agree). The total score of the 

scale is 60(as shown in Appendix B). 

3.4 Validity 

     After constructing  measuring instruments, the next is to find out whether or 

not the instruments are valid. The kind of validity that is assessed is content 

validity. Content validity is the representativeness of the content of a measuring 

instrument. If it contains a representative sample of the universe of the subject 

matter of interest, then content validity is achieved. It can be determined by 

using a panel of persons(see Appendix C) to judge how well the instrument 

meets the standards(Krishnaswamy et al, 2006:256). The experts have given 
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their notes and remarks concerning the appropriateness of the items of both 

instruments. 

3.5 Pilot Study 

     In order to find out and identify most of the problems that may affect the 

quality of the results, a pilot study is designed(Blessing & Chakrabarti, 2009: 

114). The pilot study is used to assess the reliability, item discriminating power, 

and difficulty level of test items(comprehension test and self-report scale for 

engagement). Thirty participants were randomly chosen from the second stage 

to represent the pilot study for the self-report scale, whereas other 46 

participants were assigned for the comprehension test. The results of the pilot 

study have revealed the following: 

1. Item discriminating power & item difficulty level: As for the item 

discriminating power and item difficulty level of the comprehension test, 

the items have shown acceptability, as shown in the following table: 

Table (2) 

Item Discriminating Power & Difficulty Level of the 

Comprehension Test 

Item No. Item 

Discriminating 

Power 

Item 

Difficulty 

Level 

1 0.43 0.52 

2 0.57 0.63 

3 0.43 0.57 

4 0.57 0.76 

5 0.40 0.40 

6 0.43 0.61 

7 0.57 0.40 

8 0.43 0.22 

9 0.61 0.39 

10 0.43 0.63 

11 0.43 0.54 

12 0.40 0.52 

13 0.52 0.37 

14 0.57 0.37 

15 0.45 0.63 
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16 0.61 0.67 

17 0.40 0.39 

18 0.57 0.50 

19 0.50 0.63 

20 0.61 0.65 

 

1- Reliability of the comprehension test: The reliability of the 

comprehension test is 0.65, by using Pearson correlation coefficient, and 

0.79 by using Spearman Brown correlation coefficient. 

2- Internal consistency: The items of the self-report scale for engagement 

show high internal consistency with each other and they are positively 

significant. Pearson correlation coefficient is 0.361, as revealed in the 

following table: 

Table (3) 

Reliability & Internal Consistency of Self-Report Scale Items 

Item No. The 

Computed 

(r) 

The Table (r) Significance 

1 0.499  

 

 

 

 

 

 

0.361 

 

 

 

 

 

Positively 

Significant 

2 0.509 

3 0.583 

4 0.636 

5 0.604 

6 0.603 

7 0.592 

8 0.629 

9 0.567 

10 0.525 

11 0.468 

12 0.633 

13 0.568 

14 0.560 

15 0.467 

  

3- Reliability of self-report scale items: The reliability of the self-report 

scale items, using Alpha Cronbach is 0.85. 
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4- Efficiency of incorrect items: The efficiency of the incorrect options of 

the second question of the comprehension test is revealed in the 

following table: 

Table (4) 

The Efficiency of the Incorrect Options of the Comprehension 

Test 

Item 

No. 

Group Options Efficiency of Options 

A B C a b c 

1 higher 3 3 17 0.17- 0.09-   
lower 7 5 11 

2 higher 6 11 6 0.04 √ 0.17- 

lower 7 6 10 

3 higher 10 8 5 √ 0.26- 0.17- 

lower 0 14 9 

4 higher 4 7 12 0.09- 0.17- √ 

lower 6 11 6 

5 higher 3 17 3 0.04- √ 0.22- 

lower 4 12 8 

 

5- The mean scores and the standard deviation of the self-report scale 

items: the following table shows the mean scores and the standard 

deviations of the self-report scale items. 

 

Table (5) 

Mean Scores & Standard Deviations of Self-Report Scale 

Items 

Item 

No. 

Upper group Lower group Computed 

t 

significance 

Mean 

score 

Standard 

deviation 

Mean 

score 

Standard 

deviation 

1 3.53 0.52 2.87 0.83 2.63  

 

 

significant 

2 3.33 0.72 2.47 1.19 2.41 

3 3.27 0.80 2.20 1.08 3.07 

4 3.73 0.46 2.40 1.06 4.49 

5 3.47 0.83 2.07 1.10 3.93 

6 3.47 0.64 2.53 1.13 2.79 

7 3.13 0.83 1.87 0.92 3.96 

8 3.40 0.91 2.47 1.13 2.50 
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9 2.93 0.96 2 1.20 2.36 

10 3.67 0.62 2.73 0.96 3.17 

11 3.27 0.80 2.27 1.16 2.75 

12 3.80 0.41 2.33 1.23 4.36 

13 3.53 0.74 2.40 1.12 3.26 

14 3.40 0.99 2.20 1.08 3.18 

15 3.20 0.86 1.93 1.03 3.65 

 

 

3.6 Final Application 

     The two study instruments are applied to the two groups (the 

experimental and control). Ninety participants( 45 in each group) have 

participated in the comprehension test and the self-report scale for 

engagement. The two instruments have been conducted separately and the 

time determined for each one is 45 minutes. 

 

3.7 Scoring Scheme 

     Scoring is the procedure followed for giving scores to the responses of 

a test( Richards & Schmidt, 2002:471). The comprehension test is an 

objective one, thus the correct answer of the item is given (1) mark 

whereas the incorrect answer is given (0). Accordingly, the total score is 

20. As far as the self-report scale is concerned, the scale consists of 15 

items, four options for each ranging from 1 to 4 according to the choice of 

the option. The  score of the scale ranges from 15 to 60 marks.   
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    4.Data Analysis & Discussion 

4.1 Statistical Analysis of Students' Performance( Two Groups) 

in the Comprehension Test 

     The first aim of the study imposes a question which reads" what is the effect 

of activating prior knowledge strategies on enhancing Law college students' text 

comprehension in English class?". In order to find out if there is a positive 

effect, students' responses have been analyzed using t-test formula for two 

independent samples. It has been found out that there is a positive significance 

in favor of the experimental group, the computed t-value (8.271) is higher than 

the table one (1.98). That indicates  , there is a positive effect of the strategies on 

enhancing students' comprehension in favor of the experimental group, as shown 

in the table below. 

 

Table (6) 

Statistical Analysis of the Two Groups Performance in the 

Comprehension Test 
Groups Sample 

size 

Mean 

Score 

Standard 

Deviation 

Computed 

t-Value 

Table 

t-

Value 

Degree 

of 

freedom 

Significance 

Experimental 45 15.18 2.21  

8.271 

 

1.98 

 

88 

Significant in 

favor of the 

experimental 

group 

Control 45 11.36 2.18 

 

 

1.2 Statistical Analysis of the Experimental Group 

Performance in the Self-Report Scale for Engagement 

              As far as the second question imposed by the study is concerned," to what 

extent do activating prior knowledge  strategies affect Law students' engagement 

in English class?", students' responses have been analyzed using t-test formula 

for one sample and results have revealed that the strategies followed in the 

experiment affect positively on students' engagement in English class. The 

computed t-value (10.2) is higher than the table one (2) as seen the table below. 
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Table(7) 

     Statistical Analysis of the Experimental Group in the Self-Report 

Scale for Engagement 

Group Sa

mpl

e 

size 

Mean 

Score 

Standar

d 

Deviati

on 

Theoreti

cal 

Mean 

Comput

ed t-

value 

Tab

le t-

valu

e 

Degree 

of 

Freedo

m 

Significanc

e 

Experimental 45 46.22 5.85 37.5 10.02 2 44 Positively 

significant 

 

1.3 Statistical Analysis of the Two Groups (Experimental and 

Control) in the Self-Report Scale for Engagement 

       In order to answer the third question of the study which states" is there a 

statistical significant difference in the level of engagement between the 

experimental and control group?", t-test formula for two independent samples 

has been used, and results have shown that there is a significant difference in the 

level of engagement between the groups, in favor of the experimental group. 

The computed t-value(10.951) is higher than the table one (1.98) as revealed in 

the table below. 

Table (8) 

Statistical Analysis of the Two Groups in the Self-Report Scale for 

Engagement 

Group Sample 

size 

Mean 

Score 

Standard 

Deviation 

Computed 

t-Value 

Table 

t-

Value 

Degree 

of 

Freedom 

Significance 

Experimental 45 46.22 5.85  

10.951 

 

1.98 

 

88 

Significant 

in favor of 

the 

experimental 

group 

Control 45 31.89 6.54 
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5.Conclusions & Recommendations 

5.1 Conclusions 

     On the basis of the study results, it is concluded that: 

 1-The activating prior knowledge strategies have an effective role in enhancing 

law students' text comprehension in English class, particularly when learners 

have limited background knowledge to build on, and this is the case with law 

students encountering new legal terms in their textbook. 

 2-Applying such strategies in classroom before a new material is introduced, 

would increase students' engagements in the variety of activities instead of the 

traditional method they are used to in previous lessons and that would  facilitate 

learning. 

  

5.2 Recommendations 

     According to the results obtained, some essential recommendations can be 

presented: 

1-The teacher plays a crucial role in facilitating students' learning. Thus, 

whenever a new material is to be introduced, the teacher must use a variety of 

classroom activities to activate students' prior knowledge to make connections 

with the new material. 

2-It is essential that the teacher, before introducing new concepts, words, 

assesses students' prior knowledge about certain topic. If their knowledge is 

limited or they lack the knowledge necessary for learning, then the teacher need 

to spend more time building prior knowledge. 

3-No matter the time it would take the teacher, it is important to brainstorm 

students with activating prior knowledge activities in order to increase their 

engagement in classroom and also increase their critical thinking as these 

activities increase students' opportunity to participate in negotiation, discussion, 

thinking, answering questions etc. 
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Appendices 

Appendix (A) 

The Comprehension Test      

   Answer the  following questions: 

Q1 Choose the correct legal translation from the words between brackets to 

the following terms: 

 (قاّّ٘ٞت, صلازٞت, حششٝع, ٍغؤٗىٞت, عيطت, إداسة, اّقلاب, ٍشّٗت, ث٘سة)

1-Coup d'état …………   

2- Liability……………..    

3-legality …………………   

4-authority………………    

 5- Flexibility……………  

Q2 Choose the correct answer: 

1-The constitutional rules in their essence are………. 

a. social               b. political         c. socio-political 

2-One of the following is a  characteristics of the administrative law,………. 

a. written law        b. flexible law        c. juristic law 

3The constitution is a body of rules that………… 

a. regulate the government of the state 

b. regulate the private relationships between individuals 

c. regulate the means to be followed in the application of the rules of civil 

law 

4-The second subject of the administrative law is devoted to……… 

a. the restraints to which the public authorities are subject 

b. the operation of public administrative authorities 

c. the organic structure of public authorities 

5-One of the following is not a source of the constitution,………. 
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a. legislation              b. treaties             c. conventions 

 

Q3 Match the following to complete the statements: 

1-As a reflection of a changing society, the constitution cannot remain 

unchanged, and this change 

2-When the constitution confirms the existing rules enshrined in it 

3-A newly emergent state requires 

4-The first subject studied in the administrative law is devoted to 

5-As the rules of the administrative law are not written 

…………………………………………………….. 

a. they have a flexibility which permit constant adaptation to changes in the 

administrative life. 

b. is brought about through amendment or abrogation. 

c. in this case it deals with the present. 

d. a constitution which will define its nature, goals and structure. 

e. the organic structure of the state which includes the compositions of 

public authorities. 

Q4 read the following statements and determine whether they are true or 

false. 

1-The constitution is considered a world-wide phenomenon.                

true         false 

2-The constitutional rules do operate in vacuum or isolation.                        

true           false 

3-The judicial interpretations are considered the first and foremost source 

of the constitution. 

       true          false 

4-The administrative law is a law balancing between public interest and 

private rights.       

true      false 
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5-The consultative council consists of two heads, three deputies and fifteen 

advisors.         

true    false 

Appendix (B) 

The Self-Report Scale for Engagement 

     Select one of the choices in the scale which reflects your attitude, skills and 

abilities. 

Items  I strongly 

disagree 

I 

Disagree 

I 

agree 

I 

strongly 

agree 

1.when I am in 

English class, I 

listen very 

carefully. 

    

2.I enjoy learning 

new things in 

legal English. 

    

3.When the 

English teacher 

asks questions, I 

participate in the 

discussions. 

    

4.Before starting 

to solve problems, 

I plan out how to 

do it. 

    

5.If I can not 

understand 

something, I keep 

asking till I 

understand. 

    

6.when I have an 

assignment, I 

work very hard. 

    

7.I participate in 

answering 

questions even if I 

am wrong. 

    

8.When my     
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teacher explain 

new topics, I stay 

alert, pay attention 

and make notes. 

9.When we work 

on something in 

class, I feel 

motivated and 

encouraged. 

    

10.I feel happy 

when I give my 

own opinion 

about something. 

    

11.I find 

reviewing 

previously solved 

problems to be a 

good way to study 

for a test. 

    

12.I think class 

activities are 

interesting and 

useful. 

    

13.I find making 

small groups in 

class and sharing 

ideas and opinions 

to be important 

aspect in learning. 

    

14.I ask myself 

questions to make 

sure I know the 

material I have 

been studying. 

    

15.Before a quiz 

or exam, I plan 

out how to study 

the material. 
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Appendix (C) 

The Jury of Experts 

Prof. Dr. Sami Al- Mamouri, College of Basic Education, Methods of Teaching 

English. 

Prof. Dr. Khaleel Ismael, College of Education, Linguistics. 

Asst. Prof. Dr. Arwa Rasoul, College of Education, linguistics. 

Inst. Dr. Liqaa Habeeb, College of Education, Methods of Teaching English. 

Asst. Inst. Rafal Ghazi, College of Law & Political Sciences, Translation. 

Appendix (D) 

Lesson Plan Sample Followed in the Experiment 

Date: Mon,3
rd

, 10, 2016 

Subject: Definition & Characteristics of Constitution 

Stage: the Second 

Time: 50 minutes 

Objectives 1-To learn new legal terms. 

2-To identify the characteristics of constitution.  

3-To be able to explain legal subjects in a correct 

grammatical English. 

 

Materials Textbook, papers, whiteboard 

Teacher's activities 1-Devide the students into groups. 

2-Write a word or statement on the board as a keyword as 

'constitution' to brainstorm students. 

3-ask students to write what they know on their own 

papers, then share it with the other students of the same 

group. 

Students' activities 1-Write what they already know about the topic on their 

papers. 

2-Share it in their groups. 

3-Discuss what they already know aloud. 
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 الولخص

للنص وزَادة انذهاجهن فٍ  اثر استراتُجُاث تنشُط الوعرفت السابقت علً زَادة استُعاب طلبت القانىى 

 درش اللغت الانكلُسَت

 م. نذي هحوذ هنذٌ

 كلُت القانىى والعلىم السُاسُت, جاهعت دَالً

 النص, الانذهاجالكلواث الوفتاحُت: الوعرفت السابقت, استُعاب 

اُ عَيٞت اىخعيٌ حبْٚ عيٚ اعاط اىَعشفت اىغابقت ٍٗا َٝخينٔ اىَخعيٌ ٍِ ٍعشفت عابقت ز٘ه ٍ٘ض٘ع ٍا      

َٝنررِ ٍرِ هلاىٖرا اىَدرٜ قررذٍا ٗبْران ٍعْرٚ ٍرِ هررلاه عَيٞرت سبرب اىَعشفرت اىغررابقت ٝعخبرش قاعرذة اعاعرٞت 

الاّنيٞضٝرت  ّٗخٞدرت ىرزىل ٝرضداد اعرخٞعاب اىَرخعيٌ ىيرْص اٗ باىْص اىزٛ ٝقً٘ اىَخعيٌ بقشانحٔ فٜ ٍادة اىيغت 

اىَادة اىدذٝذة  ٗحخسقق ٕزٓ اىعَيٞت ٍِ هلاه حطبٞق اعخشاحٞدٞاث ٍخْ٘عت ٍٗخعذدة ىخْشٞب اىَعشفت اىغرابقت 

اىخٜ حَٖذ اىطشٝق ىخعيٌ اىَصطيساث ٗاىَفإٌٞ اىدذٝذة مَا اّٖا حغاعذ اىَخعيٌ ىٞنُ٘ امثش اّذٍاخا ٗحفاعلا 

 ت ٍِ هلاه اىَشاسمت فٜ اىْشاطاث اىَخخيفت صف اىيغت الاّنيٞضٝ فٜ

 ٝطشذ اىبسث اىخغاؤلاث الاحٞت:    

ُ٘ ىيرْص فرٜ دسط اىيغرت  ٍإ٘ اثش اعخشاحٞدٞاث حْشٞب اىخبشة اىغرابقت عيرٚ صٝرادة اعرخٞعاب طيبرت اىقرا1ّ

 الاّنيٞضٝت؟

 دسط اىيغت الاّنيٞضٝت؟ اىٚ اٛ دسخت حؤثش ٕزٓ الاعخشاحٞدٞاث عيٚ اّذٍاج اىطيبت فٜ 2

 ٕو ْٕاك اهخلاف ٗاضر بِٞ طيبت اىَدَ٘عخِٞ )اىدابطت ٗ اىخدشٝبٞت( فٜ ٍغخ٘ٙ اّذٍاخٌٖ فرٜ دسط 3

 اىيغت الاّنيٞضٝت؟

 :اٍا فشضٞاث اىبسث فٖٜ     

 اُ لاعخشاحٞدٞاث حْشٞب اىَعشفت اىغابقت اىذٗس اىفاعو فٜ صٝادة اعخٞعاب طيبت اىقراُّ٘ ىيرْص فرٜ دسط 1

 الاّنيٞضٝت  اىيغت

 عيٚ اّذٍاج ٗحفاعو اىطيبت فٜ دسط اىيغت الاّنيٞضٝت  اُ ٕزٓ الاعخشاحٞدٞاث حؤثش اٝدابا 2

 ْٕاك فشقا ٗاضسا بِٞ طيبت اىَدَ٘عخِٞ )اىدابطت ٗاىخدشٝبٞت ( فرٜ ٍغرخ٘ٙ اّرذٍاخٌٖ فرٜ دسط اىيغرت 3

 الاّنيٞضٝت 

ٍرِ طيبرت اىَشزيرت اىثاّٞرت, ميٞرت  09ٚ ىغشض اىخسقق ٍِ فشضٞاث اىبسث حٌ حصٌَٞ حدشبت طبقج عير     

ار حرٌ حطبٞرق  اىقاُّ٘ ٗاىعيً٘ اىغٞاعٞت, خاٍعت دٝاىٚ  حٌ حقغٌٞ اىطيبت اىٚ ٍدَر٘عخِٞ )ضرابطت ٗحدشٝبٞرت(

حٌ احباع طشٝقت اىخذسٝظ اىخقيٞذٝرت ٍرع اىَدَ٘عرت  اعب٘عا, بَْٞا 15اىخدشبت عيٚ اىَدَ٘عت اىخدشٝبٞت ىَذة 

الاعرخٞعاب ٗاعرخبٞاُ اّرذٍاج اىطيبرت فرٜ دسط اىيغرت الاّنيٞضٝرت, حرٌ اىخ٘صرو  اىدابطت  ٗبعذ اخشان اهخباس

 ىيْخائح اىخاىت:
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( اٛ 1701( اعيرٚ ٍرِ اىقَٞرت اىدذٗىٞرت )172,1 فَٞا ٝخعيق باهخباس الاعخٞعاب فاُ قَٞرت حران اىَسغر٘بت )1

 اّٖا داىت ٍعْ٘ٝا 

( ٕرٜ 19792الاّنيٞضٝت, فاُ قَٞرت حران اىَسغر٘بت ) اٍا فَٞا ٝخعيق باعخبٞاُ اّذٍاج اىطيبت فٜ دسط اىيغت 2

 اٛ اّٖا داىت ٍعْ٘ٝا  44( بذسخت زشٝت 2اعيٚ ٍِ اىقَٞت اىدذٗىٞت )

 باىْغرربت ىيفررشن بررِٞ اىَدَرر٘عخِٞ )اىدررابطت ٗاىخدشٝبٞررت( فررٜ ٍغررخ٘ٙ اّررذٍاج اىطيبررت, فرراُ قَٞررت حرران 3

ٖررا داىررت ٍعْ٘ٝررا ىصرراىر اىَدَ٘عررت ( اٛ ا1701ّ( خررانث اعيررٚ ٍررِ اىقَٞررت اىدذٗىٞررت )197051اىَسغرر٘بت )

 اىخدشٝبٞت 

 فٜ ض٘ن ّخائح اىبسث اىَزم٘سة اعلآ, ح٘صو اىبازث ىلاعخْخاخاث الاحٞت:     

 اُ لاعخشاحٞدٞاث حْشٞب اىَعشفت اىغابقت دٗسا فاعلا فرٜ صٝرادة اعرخٞعاب طيبرت اىقراُّ٘ ىيرْص فرٜ دسط 1

 يٌ اىَصطيساث ٗاىَفإٌٞ اىدذٝذة ار حعخبش الاعاط اىزٛ ٝبْٚ عيٞٔ حع اىيغت الاّنيٞضٝت

 اُ حطبٞق ٕزٓ الاعخشاحٞدٞاث فٜ اىصف قبو اىبذن بَ٘ض٘ع خذٝذ ٝضٝرذ ٍرِ اّرذٍاج ٗحفاعرو اىطيبرت ٍرِ 2

 هلاه ٍشاسمخٌٖ فٜ الاّشطت اىَخْ٘عت ٍَا ٝغٖو عَيٞت اىخعيٌ 
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